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Background: The experience sampling method (ESM) is an increasingly popular data

collection method to assess interpersonal dynamics in everyday life and emotions

contextualized in real-world settings. As primary advantages of ESM sampling strategies

include minimization of memory biases, maximization of ecological validity, and

hypothesis testing at the between- and within-person levels, ESM is suggested to be

appropriate for studying the daily lives of educational actors. However, ESM appears to

be underutilized in education research. We, thus, aimed to systematically evaluate the

methodological characteristics and quality of published ESM studies of social interactions

among children and adolescents in school settings, as well as to explore how much

variance in social interaction variables could be attributed to the within-person level.

Method: Using Academic Search Complete, APA PsycINFO, APA PsycArticles,

ProQuest, Web of Science, Wiley Online Library, and SAGE Journals, and in accordance

with PRISMA guidelines and pre-defined eligibility criteria, we conducted a systematic

literature search of experience sampling studies up to November 2020. To assess

methodological quality, we used a modified checklist for reporting of ESM studies.

Results: Of the originally 2 413 identified studies, a final 52 experience sampling studies

were included in the present review. Findings on sample and study design characteristics

generally revealed wide variability. Even if high-quality studies were associated with higher

scores on the training of participants in using the ESM procedure, and use of incentives,

these design strategies did not reveal a statistically significant impact on compliance. The

intraclass correlation coefficient was reported in nine studies and on average 58% of the

variance in social interaction variables could be attributed to within-person fluctuation

between timepoints.

Conclusion: The current study is the first to systematically review ESM-based studies

on social interactions among children and adolescents in the school context. These
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observations suggest that ESM is a potentially favorable technique for extracting complex

social phenomena in real-world settings. We hope that this review will contribute to

improving the quality assessment of ESM studies as well as to inform and guide future

experience sampling studies, particularly regarding social phenomena with children and

adolescents in educational settings.

Keywords: experience sampling, ecological momentary assessment, intensive longitudinal data, social

interaction, children, adolescents, school, systematic review

INTRODUCTION

For children and adolescents, school is a key developmental
context not only for learning but also for social and emotional
wellbeing (Ellis and Zarbatany, 2017). Earlier research on
associations among interpersonal functioning and emotions
has largely relied on retrospective studies such as large-scale
questionnaires, wherein the participants are asked to report
on their behavior over an extended period of time, such as
the past six months. However, retrospective methodologies,
where participants are required to describe his or her average
or “typical” behavior, have been noted to be limited in their
ability to reveal context-sensitive information (Smyth and Stone,
2003) and to be prone to memory distortion and bias (Beckett
et al., 2001). This applies in particular to social experiences and
interactions, whereby adolescents may switch between different
participant roles both over time and within the same setting
(Gumpel et al., 2014).

The experience sampling method (ESM), an intensive
longitudinal data (ILD) collection technique, offers key
methodological advantages to education researchers by assessing
individuals in their natural environments, in real time (or close to
it), and at multiple time points (Conner et al., 2009; Zirkel et al.,
2015; see also Csikszentmihalyi and Larson, 1987). Compared to
traditional retrospective methods, repeated sampling strategies
have been argued to improve the accuracy and ecological validity
by allowing for event heterogeneity, reducing memory biases,
recall intervention and burden on users (Shiffman et al., 2008;
Dunton et al., 2015a). Related terms for this type of assessment
methodology include ecological momentary assessment (EMA;
Stone and Shiffman, 1994), ambulatory assessment (AA; Trull
and Ebner-Priemer, 2013), and daily diary (DD; Bolger et al.,
2003). Furthermore, data may be collected by time-, signal- or
event-contingent schedules, i.e., automatically at predetermined
time points, automatically at random or semi-random time-
points, or user-initiated after specific events (Stone and Shiffman,
1994; Shiffman et al., 2008). In the present review, the term ESM
will be used throughout as an umbrella term for the family of
momentary assessment techniques.

From a data analytic perspective, ESM studies allow for
hypothesis testing at both within- and between-person levels
(Zirkel et al., 2015; Bernstein et al., 2018; Liu et al., 2019), where
the within-person approach may illuminate nuances of social
interactions not typically found in traditional survey research
(Bernstein et al., 2018). Analyzing data at multiple levels also
avoids the ecological fallacy presented by Robinson (1950), i.e.,

that a correlation at one level of data does not inform us about
the correlation between the same variables at another level.
Multiple observations in ESM data are typically hierarchically
nested within persons on either two or three levels (e.g., Scott
et al., 2020). So, in a school context, participant self-reports
can be nested within persons, persons within classrooms, and
classrooms within schools (Zirkel et al., 2015). Furthermore, ESM
designs may be employed to explore cross-level interactions,
that is, the extent to which specific groups of participants are
more susceptible to time-varying events than other groups, so
for example whether boys’ self-esteem recover faster from peer
rejection than girls.

In the last decade, momentary assessment studies have
become increasingly popular, not least due to the widespread
adoption of smartphones and other wearables, which provide
convenient and cost-effective data collection, as well as the
advances in statistical software and computational processing
power (van Berkel et al., 2017). Recently, a number of reviews
on ESM studies have been published across disciplines related
to mental health research, such as within-person assessment
of social comparison (Arigo et al., 2020), quantitative and
qualitative aspects of social interactions predicting within-person
variance in affect (Liu et al., 2019), mood and anxiety disorders
(Hall et al., 2021), and health-related behavior and psychological
constructs (Williams et al., 2021). Similarly, there are best
practice guidelines for conducting ESM studies (e.g., Stone and
Shiffman, 2002; Trull and Ebner-Priemer, 2020; Kirtley et al.,
2021). In addition, in the context of diet and physical activity
among youth, Liao et al. (2016) provided a checklist for the
reporting of ESM studies.

Based on these previous reviews, a gap in ESM research on
social factors/phenomena in school contexts is acknowledged.
Some notable reviews have illuminated within-person processes
on social experiences or interactions among adults (Liu et al.,
2019; Arigo et al., 2020; Mote and Fulford, 2020). Key findings in
these reviews include considerable heterogeneity in assessment
of social comparison processes within persons (Arigo et al.,
2020), quantitative and qualitative aspects of social interactions
predicting within-person variance in affect (Liu et al., 2019),
and the potential of ESM in assessment of more nuanced
aspects of social experiences in individuals with schizophrenia
(Mote and Fulford, 2020). Another study explored the potential
of ESM in education research (Zirkel et al., 2015), however
from a broader perspective rather than an exclusive focus on
social phenomena. According to Zirkel et al. (2015), ESM is
underutilized in education research. Indeed, ESM is suggested to
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offer education researchers a favorable technique to investigate
(complex) social phenomena within the daily lives of educational
actors (the students, the parents, the staff)–areas of experiences
that otherwise would be unavailable to research (Zirkel et al.,
2015). Consequently, by means of ESM, no study to date
has systematically reviewed momentary experiences of social
interactions in samples of children and adolescents in the
school context.

Aim of Research and Research Questions
The aim of the present review is to systematically explore the
state-of-the-art of ESM studies conducted on social interactions
among children and adolescents in educational contexts by
investigating their methodological characteristics. Since ESM
studies allow for hypothesis testing at both between- and within-
person levels, a secondary aim is to provide an overview of
intraindividual variability of social interactions. Based on these
findings, the review provides guidance on the design of future
experience sampling studies.

The research questions for this review are:
1. What are the methodological characteristics of ESM studies

conducted on social interactions among children and adolescents
in school contexts?

2. What are the main strengths and shortcomings of
the aforementioned ESM studies according to a systematic
quality assessment?

3. How much variance of the social interaction variables can
be attributed to the within-person level?

MATERIALS AND METHODS

Literature Search Strategy
The Preferred Reporting Items for Systematic reviews and
Meta-Analyses (PRISMA; Moher et al., 2009) was followed
during the search for and selection of studies. To perform
the search, we used the electronic databases Academic Search
Complete, APA PsycINFO, APA PsycArticles, ERIC, ProQuest,
Web of Science, Wiley Online Library, and SAGE Journals. We
used combinations of the following search terms and Boolean
operators within the abstract of a given study: (“experience
sampl∗” OR experience-sampl∗ OR “ecologic∗ momentary” OR
“momentary assess∗” OR “sampling method∗” OR “intensive
longitudinal method∗” OR “intensive longitudinal assess∗”
OR “intensive longitudinal research” OR “daily diar∗” OR
“diary method∗” OR “diary stud∗” OR “electronic diar∗”
OR “ambulatory assessment” OR “ambulatory monitoring”
OR “ambulatory measur∗”) AND (social∗ OR interact∗ OR
communicat∗ OR interpersonal) AND (student∗ OR pupil∗ OR
peer∗ OR classmate∗ OR classroom∗ OR school OR college OR
education∗ OR academic).

We used filters to limit our search results to English language
articles published in peer reviewed journals. No date limits
were imposed. The last search was conducted on November 16,
2020. Additional studies not found through initial search of the
databases were identified by reviewing the reference lists of recent
ESM reviews (e.g., Liu et al., 2019). An auto-alert service was set
up in Academic Search Complete (until April, 2021), ProQuest

(until January, 2021),Wiley Online Library (until July, 2021), and
SAGE Journals (until June, 2021) for notification of any related
articles matching the search terms.

Eligibility Criteria
To determine the eligibility of the studies, two authors (MM and
ML) reviewed the titles/abstracts, and full articles independently,
while applying the following selection criteria: (1) Children and
adolescents aged 5 to 17 years; (2) Social interactions (including
social experiences and behaviors) were measured quantitatively
by ESM (i.e., use of fixed items or quantitative coding of open-
ended questions), either by momentary measures or by end of
the day reports; (3) School context, pertaining to primary and
secondary education (grade 1–12, according to US/International
grades); and (4) Not being a review, meta-analysis, case study,
protocol, dissertation, or conference abstract.

The first 100 citations were used to pilot-test the screening
process iteratively until an acceptable level of inter-rater
reliability (IRR) of Cohen’s Kappa > 0.8 was achieved (Landis
andKoch, 1977). Once the IRR level was acceptable, the screening
process continued until 40% of all unique citations were coded
either as “Yes”, “No” or “Maybe”. After discussing disagreements,
the IRR between the two authors screening the first 40% of the
abstracts was 98% (κ = 0.98). After 100% of the manuscripts
were screened, any remaining disagreements, including citations
with the “Maybe” code, were discussed within the research group,
and by final decisions made by senior researchers (PS and JK),
consensus on inclusion/exclusion was reached.

Data Extraction and Study Quality
Assessment
The extracted data included sample characteristics, data
collection procedures, and study design. In addition, results from
statistical analyses related to social variables assessed by ESM
were recorded in an excel spreadsheet. Missing information was
coded as N/A (not available). Data extraction was conducted by
two authors (MM and PS) and disagreements were resolved by
consensus-based discussions.

To the best of our knowledge, there is no specific tool
for assessment of quality of ESM studies. For the present
review, existing quality assessment instruments were considered
unsuitable, since most of them are designed for evaluating
clinical trials (Sterne et al., 2016; e.g., Higgins et al., 2021)
or for specific study designs (e.g., Critical Appraisal Skills
Programme UK, n.d.; National Heart Lung and Blood Institute.,
n.d.). Therefore, quality was assessed for each study by using a
modified version of the Checklist for Reporting of EMA Studies
(Liao et al., 2016; Mason et al., 2020; see also Degroote et al., 2020;
CREMAS); derived from an adapted STROBE (Strengthening the
Reporting of Observational Studies in Epidemiology; von Elm
et al., 2008) checklist for reporting. Two authors (MM and ML)
independently assessed methodological quality according to the
following items: (1) Training of participants for EMA protocol,
(2) Technology used for EMA, (3)Wave duration, (4)Monitoring
period, (5) Prompting schedule, (6) Prompt frequency, (7)
Latency, (8) Attrition, (9) Compliance rate, (10) Missing data,
and (11) Limitations (see Table 2). These items, in the CREMAS,
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are described in detail in the Supplemental Material 1. Each
study received 0 or 1 point per item, except for the item
Technology that was divided into two sub-items worth half
a point each. (For momentary studies, 0.5 p were given for
reporting of device and/or model, and an additional 0.5 p were
given for reporting of operating system and/or ESM program
name. For diary studies, 1 point was given if format, i.e.,
paper or electronic form, was reported for.) Score disagreements
were resolved through discussion and with input from a third
author (PS).

Intraclass correlation coefficient (ICC) is the proportion
of variance in the outcome that is between (vs. within)
persons; 1–ICC gives the variance within persons. We

calculated how much variance of the (extracted) social
interaction variables were attributed to the within-person
level accordingly.

RESULTS

The literature search yielded 4,486 studies, of which 2,073 were
duplicates, leaving 2413 to be screened for eligibility. A total of
52 studies fulfilled all the criteria and were included in the review
(see Figure 1 for the article selection process). The earliest study
was published in 1996, but the great majority of studies were
published between 2002 and 2020.

FIGURE 1 | PRISMA flow diagram for systematic review. Source: Moher et al. (2009).
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Data extraction resulted in 118 main variables, including on
the one hand reports on the social context (for example, “are
you alone or with someone right now”; 51 variables) and on
the other hand measures on individual social experiences and
behaviors (for example, “have you been mean to someone within
the last hour”; 67 variables). Hence, in the present study, social
interactions include measures of social contextual factors, and
social experiences including social behaviors.

Sample and Design Characteristics
Sample and study design characteristics are presented in Table 1.
The studies varied greatly in sample size, with a range from 10
(Vilaysack et al., 2016) to 828 (Csikszentmihalyi and Hunter,
2014) participants (M = 200, SD= 183.33; grand total= 10 317).
About half (56%) of the studies included adolescents only (age
13–17), 15% included children only (age < 13), 15% included
both children and adolescents, whereas 13% of the studies noted
that participants were, for example, primary school students
but did not report participant age. All but one study reported
participant gender; and while most samples were within a 40/60
split between boys and girls, a quarter of the studies reported 60%
or more girls.

ESM-techniques varied across studies. About two thirds of
the studies (N = 35) utilized momentary reports, described with
terms such as ESM (N = 24), EMA (N = 9), or AA (N = 2),
whereas one third of the studies (N = 16) were based on end
of the day retrospective diary reports. One study (Russell et al.,
2016) employed a hybrid design with both momentary reports
and retrospective diary reports. Most studies (N = 29) used
electronic devices (e.g., PDAs, smartphones) to collect data. The
use of combined methods, such as an electronic device signaling
to fill out paper-based questionnaires (N = 11) were the second
most prevalent data collection type. Nine studies (including eight
daily diaries) used solely paper-based surveys. Additionally, three
studies (Chen et al., 2007; Streb et al., 2015; Tavernier et al.,
2016) used some form of passive remote monitoring, however
these assessments were used to assess another variable than the
social dimension in the study (e.g., a wearable to measure blood
pressure, heart rate, cortisol levels, or sleep episodes).

Data collection typically lasted seven days, with eight
observations per day for momentary reports and one observation
per day for daily diary reports. However, there was a large
range of data collection days (2-56), as well as observations per
day (1–30).

Most momentary report studies followed a signal-based
sampling schedule, so that participants received notifications at
random or semi-random times during the day (N = 19), whereas
about a third used time-based sampling, where participants
received notifications at predetermined periods (N = 12).
Time-based sampling was either fixed (e.g., every 2 hours) or
partly randomized (e.g., within 90-120min blocks). One study
employed both a signal- and event-based sampling schedule,
and the remaining three momentary report studies had unclear
sampling methods. Almost all daily diaries (14/16) followed a
time-based sampling method. The diary surveys were completed
in the evening/before bedtime (N = 7), during school hours/at

the end of a school day (N = 3), twice a day (N = 1), or once a
day without further specification (N = 5).

More than half of the studies (N = 32) reported providing
incentives for participants who either partially or fully completed
the study. These incentives can be categorized as incremental
(i.e., based on completion rates of ESM prompts or diary entries
during the monitoring period;N = 17), fixed (i.e., a fixed amount
of money, or other rewards such as certificates or vouchers, after
completion of a whole monitoring period, N = 11; monetary
incentives ranged from US $8 to US $100), or a combination of
fixed and incremental incentives (N = 4).

Quality Assessment
Using the CREMAS, final quality scores for the studies ranged
from 5 to 10 on a scale from 0 to 11, with an average score
of 7.67 points (SD = 1.46). Based on CREMAS scores, each
study was categorized as low (<6 points; 13 studies), medium
(6.5–8.5 points; 25 studies), or high (>9 points; 14 studies)
quality. Looking at individual dimensions of the assessment, most
studies reported on data collection technology, wave duration
(i.e., the number of waves for the study), monitoring period (i.e.,
the number of days each wave of the study lasted), prompting
design (i.e., type of sampling scheme), prompt frequency, and
compliance rate, whereas the lowest scores were found for
(response) latency, and training (of participants in the ESM
protocol). Quality assessments for each included study are listed
in Table 2.

Low and medium quality studies typically received less points
in categories on training, attrition, latency, and limitations,
and in the following we will take a closer look at each of
these categories.

Training
Studies scored a point if they reported on if, and by what
methods, training of participants for ESM protocol was used.
Several studies thoroughly described how participants received
instructions on the ESM protocol prior to the data collection
phase. For example, Slot et al. (2019) instructed participants
in three steps by providing a 1.5-h instructional briefing a
few months before the data collection where participants were
encouraged to ask questions, a practice session to fill in the
application, and an opportunity to take part in a pilot study as
preparations for the assessment procedure. However, just over a
third (N = 19) of studies described any form of training prior
to the data collection phase. Most of the studies that reported on
training were daily diaries (N = 12). An independent between-
group ANOVA did not yield a statistically significant effect of
training on compliance rates, F(1, 43)= 0.12, p= 0.73.

Attrition and Compliance Rate
If studies indicated participant dropout rate throughout the
study, such as in reporting attrition rates both by monitoring
days and waves, the attrition criterion was reached. Regarding
compliance rate, studies scored a point if they had reported the
total answered ESM prompts across all subjects and the average
number of ESM prompts answered per person. Thus, in ESM
research, while attrition occurs when participants leave a study,
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TABLE 1 | Characteristics of included studies (N = 52).

References Sample

size

Mean age

/range

% males Terminology Format Sampling

scheme

Days Obs per

day

Total obs Compliance Incentives

Alarcón et al.

(2020)

52 M = 16.2;

R = N/A

45 % EMA Phone call Time 10 2 501 86.5% N/A

Helgeson et al.

(2009)

76 M = 14.5;

R = 13–16

40 % EMA Palm pilot

+ beeper

Time 4 2–9; M = 7 M = 2,128 78 % Fixed

Rusby et al.

(2013)

82 M = N/A;

R = N/A;

(7th

graders)

38 % EMA Electronic

device

Signal 21 3–4 per

wave

Wave 1:

4,981,Wave

2&3: 4583

On

average:

Wave 1:

75%,

Wave 2&3:

69%

Fixed +

Incremental

Weinstein and

Mermelstein

(2007)

517 8th grade:

M = 13.9;

R = N/A

10th

grade: M

= 16; R =

N/A

N/A EMA Palm pilot Signal 7 5–7 N/A 85 % Fixed

Weinstein et al.

(2006)

562 M = 14.4;

R = N/A

37 % EMA Palm pilot Signal 7 5–7 48,892 85 % Fixed

Dunton et al.

(2007)

524 M = 14.5;

R = 11–16

50 % EMA Palm pilot Time 4 25–30 M =

12,733

On

average:

82.5%

Incremental

Dunton et al.

(2015b)

20 M = N/A;

R = 12–17

44 % EMA Smartphone

app

Signal +

Event

7 N/A 655

(Signal:

462 Event:

193)

On

average:

50.1%

Fixed +

Incremental

Morrow et al.

(2018)

182 M = 10.6;

R = N/A

58 % EMA Paper Time 8 1 1,422 On

average:

97%

Fixed

Rivenbark et al.

(2019)

395 M = N/A;

R = 10–16

44 % EMA Smartphone

app

Unclear 14 3 13,017 80 % N/A

Slot et al. (2019) 42 M = N/A;

R = 14–16

43 % ESM Smartphone

app

Time 14 max. 8 2,642 On

average:

62.9%

Incremental

van Roekel et al.

(2013)

303 M = 14.2;

R = 13–16

Group 1:

40%;

Group 2:

45%

ESM Smartphone

app

Signal 6 9 10,865 On

average:

68.5%

Incremental

Vilaysack et al.

(2016)

10 M = 6.25;

R = 5–7

N/A ESM Smartphone

app

Signal 7 8 N/A On

average:

47.6%

N/A

Bassi and Delle

Fave (2004)

Group 1:

60; Group

2: 60

M = N/A;

R = 15–18

49 % ESM PDA +

paper

Signal 7 6–8 4,567 N/S N/A

Csikszentmihalyi

and Hunter

(2014)

828 M = N/A;

R = N/A

(6th, 8th,

10th, 12th

graders)

52 % ESM Wristwatch

+ paper

Signal 56 8 N/A 68.1% N/A

Ha et al. (2019) 286 M = 14.2;

R = 13–16

50 % ESM Smartphone

app

Time Unclear

(max. 6)

9 11,056 69.8% Incremental

Henker et al.

(2002)

155 M = 14.5;

R = 13–16

53 % ESM Palm pilot Time 4 per wave

(8 in total)

25–30 26,418 On

average:

80%

Incremental

Jessup et al.

(2017)

12 M = N/A;

R = 13–17

50 % ESM Smartphone

app

Signal 7 7 N/A On

average:

69%

N/A

(Continued)
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TABLE 1 | Continued

References Sample

size

Mean age

/range

% males Terminology Format Sampling

scheme

Days Obs per

day

Total obs Compliance Incentives

Johnson and

Swendsen

(2014)

35 M = 12.1;

R = 12–13

50 % ESM Palm pilot Time 7 4 N/A On

average:

80.2%

Incremental

Larson (1997) 483 M = N/A;

R = 10–15

31 % ESM Beeper +

paper

Signal 7 7 18,022 90 % Fixed

Moneta and

Csikszentmihalyi

(1996)

208 M = N/A;

R = 14–17

40 % ESM Beeper +

paper

Signal 7 8 7811 On

average:

59%

N/A

Perez (2011) 796 M = N/A;

R = N/A

(6th to

12th

graders)

42 % ESM Beeper +

paper

Signal 7 8 22,335 83.3% N/A

Shernoff and

Vandell (2007)

165 M = N/A;

R = N/A

(8th

graders)

50 % ESM Beeper +

paper

Signal 7 per

wave (14 in

total)

5 1596 On

average:

94%

Incremental

Slot et al. (2020) 44 M = N/A;

R = 14–16

37 % ESM Smartphone

app

Unclear 14 per

wave (56 in

total)

Max. 8 11,059 65.5%

(across

waves)

Incremental

Tavares et al.

(2019)

245 M = 16.6;

R = 14–16

57 % ESM Electronic

device +

paper

Signal 7 8 N/A On

average:

61%

Fixed

Uink et al. (2016) 108 M = 14.7;

R = 13–16

43 % ESM Smartphone Signal 6 5 3240 On

average:

56.7%

None were

given

van Roekel et al.

(2014)

303 M = 14.2;

R = 13–16

43 % ESM Smartphone

app

Signal 6 9 10,865 On

average:

68.5%

Incremental

van Roekel et al.

(2015)

303 M = 14.2;

R = N/A

31 % ESM Smartphone Signal 6 9 10,865 69 % Incremental

Verma et al.

(2002)

100 M = 13.3;

R = N/A

41 % ESM Beeper +

paper

Signal 7 8 4764 On

average:

85.9%

N/A

Whalen et al.

(2002)

153 M = 14.5;

R = 13–16

41 % ESM Palm pilot Time 4 per time

point (8 in

total)

25–30 T1+T2:

26,418

On

average:

80%

Incremental

Zurbriggen et al.

(2018)

120 M = 15.8;

R = N/A

41 % ESM Smartphone Signal 7 6 3930 74.6% N/A

Rathunde and

Csikszentmihalyi

(2005)

Group 1:

140 Group

2: 150

M = N/A;

R = N/A

(6th and

8th

graders)

49 % ESM Beeper +

paper

Unclear 7 per

group

Group 1: 8

Group 2: 8

N/A On

average:

93.8%

N/A

Steca et al.

(2011)

T2: 130 M = 17.2;

R = N/A

50 % ESM Electronic

device +

paper

Signal 7 8 2,463 N/S N/A

Uekawa et al.

(2007)

345 M = N/A;

R = N/A

(high

school

students)

M = 45% ESM Beeper +

paper

Time 5 8–12; M =

10

2360 N/S N/A

Chen et al.

(2007)

206 M = 14.6;

R = 14–16

44 % AA PDA and

BP + HR

Time 2 Day 1: 29

Day 2: 12

4,897 80% (for

diary + BP)

Fixed

(Continued)
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TABLE 1 | Continued

References Sample

size

Mean age

/range

% males Terminology Format Sampling

scheme

Days Obs per

day

Total obs Compliance Incentives

Streb et al.

(2015)

64 M = N/A;

R = N/A

(1st to 6th

graders)

N/A AA Electronic

device and

HR + ECG

Time N/A N/A N/A 94.2% N/A

Bai et al. (2016) 47 M = 11.3;

R = 10–13

42 % DD Electronic

survey

Time 56 1 7,029 98 % Incremental

Ducharme et al.

(2002)

105 M = N/A;

R = 15–16

40 % DD Paper Time 7 1 735 70 % Fixed

Dyches and

Mayeux (2012)

217 5th

graders: M

= 10.8; R

= N/A; 7th

graders: M

= 12.9; R

= N/A

Group 1:

50%

Group 2:

40%

DD Paper Time 5 1 N/A N/S Incremental

Herres et al.

(2018)

68 M = 11.2;

R = 6–17

50 % DD Electronic

survey

Time 8 1 N/A On

average:

53.5%

N/A

Pouwels et al.

(2016)

Phase 2:

188

M = 16.3;

R = N/A

40 % DD Electronic

survey

Time 5 1 748 79.6% Incremental

Tavernier et al.

(2016)

77 M = 14.4;

R = 11–18

41 % DD Actiwatch

+ paper

Time 3 2 N/A N/S None were

given

Chiang et al.

(2015)

316 M = 16.4;

R = N/A

35 % DD Paper Time 15 1 N/A 94% Fixed

Griffin et al.

(2019)

98 M = 17; R

= 14–20

29 % DD Smartphone Time 10 2 468 93.5% Incremental

Jasini et al.

(2018)

117 M = 15.6;

R = 14–19

49 % DD Electronic

survey

Time 7 1 984 On

average:

78%

Incremental

+ Fixed

Sandstrom and

Cillessen (2003)

118 M = 10.7;

R = 10–13

55 % DD Paper Time 7 1 826 73–89% Incremental

Sherman et al.

(2013, Study 2)

135 M = 12; R

= N/A

50 % DD Paper Time 30 1 N/A 85 % Fixed

Douglass et al.

(2016, Study 2)

79 M = 15.7;

R = N/A

56 % DD Electronic

survey

Time 21 1 M = 1,185 On

average:

71.4%

Fixed

Santiago et al.

(2016)

58 M = 13.3;

R = N/A

34 % DD Paper Time 7 1 N/A 84%−98% Fixed +

Incremental

Telzer et al.

(2015)

93 (group

1 + group

2)

Wave 1: M

= 14.8; R

= 14–16;

Wave 2: M

= 15.9; R

= 15–17

42 % DD Paper Time 14 per

wave (28 in

total)

1 N/A 100 % N/A

Yeager et al.

(2016, Study 2)

205 M = N/A;

R =

N/A (9th

graders)

50 % DD Paper Event 5 1 N/A N/A N/A

Esposito et al.

(2005)

41 M = 11.4;

R = 10–13

55 % DD Interview Time 7 1 N/A N/A N/A

Russell et al.

(2016)

151 M = 13; R

= 11–15

59 % Hybrid Smartphone

+ evening

diary

Unclear M = 38 3 N/A On

average:

92%

Incremental

BP, Blood pressure, HR, heart rate, ECG, Electrocardiography, N/A, Not available, N/S, Not specified, PDA, Personal Digital Assistant, Incremental incentive, Based on completion rates
of ESM prompts or diary entries during the monitoring period, participants were given an incremental amount of incentives.
Fixed incentive, Participants were given a fixed amount of incentives after completion of each ESM monitoring period.
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TABLE 2 | Quality appraisal of included studies (N = 52).

Author (year) Training Tech

nology

Wave

duration

Monito

ring

period

Promp

ting

design

Prompt

frequency

Latency Attrition Compli

ance

rate

Missing

data

Limita

tions

Points

(max.

11p)

Quality

Alarcón et al. (2020) 0 1 1 1 1 1 1 1 1 0 1 9 High

Bai et al. (2016) 1 1 1 1 1 1 1 0 1 1 1 10 High

Bassi and Delle Fave

(2004)

0 1 1 1 1 1 0 0 0 1 0 6 Low

Chen et al. (2007) 1 1 1 1 1 1 0 0 1 1 1 9 High

Chiang et al. (2015) 0 1 1 1 1 1 0 1 1 1 0 8 Medium

Csikszentmihalyi and

Hunter (2014)

0 1 1 1 1 1 0 0 0 1 0 6 Low

Douglass et al. (2016) 0 1 1 1 1 1 0 0 1 0 0 6 Low

Ducharme et al. (2002) 0 1 1 1 1 1 0 1 1 1 1 9 High

Dunton et al. (2007) 0 1 1 1 1 1 0 0 1 1 1 8 Medium

Dunton et al. (2015b) 0 1 1 1 1 1 0 0 1 1 1 8 Medium

Dyches and Mayeux

(2012)

0 1 1 1 1 1 0 1 0 1 1 8 Medium

Esposito et al. (2005) 0 1 1 1 1 1 0 0 0 0 0 5 Low

Griffin et al. (2019) 1 0.5 1 1 1 1 0 0 1 1 1 8,5 Medium

Ha et al. (2019) 0 1 1 1 1 1 0 1 1 1 0 8 Medium

Helgeson et al. (2009) 1 0.5 1 1 1 1 0 1 1 1 1 9,5 High

Henker et al. (2002) 1 1 1 1 1 1 0 0 1 0 1 8 Medium

Herres et al. (2018) 1 1 1 1 1 1 0 1 1 1 1 10 High

Jasini et al. (2018) 1 1 1 1 1 1 0 0 1 1 0 8 Medium

Jessup et al. (2017) 1 1 1 1 1 1 0 1 1 0 0 7 Medium

Johnson and Swendsen

(2014)

1 0.5 1 1 1 1 0 1 1 1 0 8,5 Medium

Larson (1997) 0 1 1 1 1 1 0 1 1 1 0 8 Medium

Moneta and

Csikszentmihalyi (1996)

0 1 1 1 1 1 0 0 1 1 1 8 Medium

Morrow et al. (2018) 0 1 1 1 1 1 0 1 1 1 0 8 Medium

Perez (2011) 0 0.5 1 1 1 1 0 0 1 1 0 6,5 Medium

Pouwels et al. (2016) 0 1 1 1 1 1 0 1 1 1 1 9 High

Rathunde and

Csikszentmihalyi (2005)

1 1 1 1 0 1 0 0 1 0 0 6 Low

Rivenbark et al. (2019) 0 1 1 1 0 1 0 0 1 1 0 6 Low

Rusby et al. (2013) 1 0.5 1 1 1 1 0 1 1 1 1 9,5 High

Russell et al. (2016) 0 0.5 1 1 0 1 0 0 1 0 1 5,5 Low

Sandstrom and

Cillessen (2003)

0 1 1 1 1 1 0 0 1 0 1 7 Medium

Santiago et al. (2016) 0 1 1 1 1 1 0 0 1 0 0 6 Low

Sherman et al. (2013) 0 1 1 1 1 1 0 1 1 1 0 8 Medium

Shernoff and Vandell

(2007)

1 1 1 1 1 1 0 0 1 0 0 7 Medium

Slot et al. (2019) 1 1 1 1 1 1 0 0 1 1 1 9 High

Slot et al. (2020) 1 1 1 1 1 1 0 0 1 0 1 8 Medium

Steca et al. (2011) 0 1 1 1 1 1 0 0 0 0 0 5 Low

Streb et al. (2015) 0 1 0 0 1 1 0 1 1 1 0 6 Low

Tavares et al. (2019) 0 1 1 1 1 1 0 0 1 1 0 7 Medium

Tavernier et al. (2016) 0 1 1 1 1 1 1 1 0 1 1 9 High

Telzer et al. (2015) 0 1 1 1 1 1 0 0 1 0 0 6 Low

Uekawa et al. (2007) 0 1 1 1 1 1 0 0 0 0 0 5 Low

Uink et al. (2016) 0 0.5 1 1 1 1 0 1 1 1 0 7,5 Medium

(Continued)
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TABLE 2 | Continued

Author (year) Training Tech

nology

Wave

duration

Monito

ring

period

Promp

ting

design

Prompt

frequency

Latency Attrition Compli

ance

rate

Missing

data

Limita

tions

Points

(max.

11p)

Quality

van Roekel et al. (2013) 1 1 1 1 1 1 0 1 1 1 1 10 High

van Roekel et al. (2014) 0 0.5 1 1 1 1 0 0 1 1 1 7,5 Medium

van Roekel et al. (2015) 0 1 1 1 1 1 0 0 1 1 1 8 Medium

Verma et al. (2002) 0 1 1 1 1 1 0 0 1 1 0 7 Medium

Vilaysack et al. (2016) 1 1 1 1 1 1 1 0 1 1 1 10 High

Weinstein et al. (2006) 1 1 1 1 1 1 1 1 1 1 0 10 High

Weinstein and

Mermelstein (2007)

1 1 1 1 1 1 0 0 1 1 1 9 High

Whalen et al. (2002) 1 0.5 1 1 1 1 0 0 1 1 1 8,5 Medium

Yeager et al. (2016) 0 1 1 1 1 1 0 0 0 0 0 5 Low

Zurbriggen et al. (2018) 0 0.5 1 1 1 1 1 0 1 1 0 7,5 Medium

(non-)compliance refers to the adherence to the ESM protocol.
Consequently, attrition and non-compliance describe/lead to
missingness (missing data).

Compliance rate during the ESM phase was reported in
more than 85% of the studies (N = 45), whereas participant
attrition was reported in only about a third of the studies
(N = 19, ranging from 0% to 20%). The average compliance
rate, in terms of proportion of prompts (N = 32), was 75%
(SD = 12.5; mdn = 79), with a range from 48% to 94%.
Looking at all studies that reported on compliance (N = 45),
the average compliance rate was somewhat higher with 77.9%
(SD = 13.4; mdn = 80), with a range from 48 to 100%. In
five studies, some information about completed assessments
were provided, but the average compliance or attrition rate
across participants was unclear. Main reasons for participants
dropping out included technical problems, an athletic practice
or game, work, going to church, or withdrawal of consent
during study. Several studies have proposed that attrition may
be lower and compliance rates higher if the researchers provide
some form of incentives to the participants (e.g., Rusby et al.,
2013). To compare the effect of different types of incentives
(fixed, incremental, combined, or not reported) on compliance
rate, a one-way analysis of variance (ANOVA, N = 45) was
computed. The independent between-group ANOVA revealed
that there was not a statistically significant effect on compliance
rate, F(3, 41) = 0.70, p = 0.56, for the different types
of incentives.

Latency
Latency refers to the amount of time from prompt signal to
answering of prompt. Most daily diaries do not include prompt
signals, and, for example, Tavernier et al. (2016) stated that
there was no objective way for them to determine at what time
the participants completed their dairies (daily, or retrospectively
filling out diaries for several days simultaneously). Momentary
reports, on the other hand, may well be affected by the timing
of the signal (see Discussion section). Only six (11.5%) studies
reported on latency.

Limitations
Studies received a point if they reported limitations, including
taking into account potential bias when using ESM protocol.
For example, two studies discussed reactive bias, mentioning
that the ESM protocol may lead youth to modify their behavior,
or their attention to the daily assessments they receive (Russell
et al., 2016; Griffin et al., 2019). Another study (van Roekel et al.,
2015) commented on a potential bias in the use of technology in
stating that the buzzing signal from smartphones, compared to
the sound of a beep, could have led to more missed assessments
among adolescents. Less than half of studies (48%) reported on
study limitations.

Within-Person Variability in Social
Interactions
Only a fraction of the studies (N = 9) provided estimates of
within-person variation or intraclass correlation coefficients (see
Table 3). At the same time, all these studies indicated substantial
within-person variability, with ICC measures on the within-
person level ranging from 0.43 to 0.89 (M= 0.58; SD= 0.14; mdn
= 0.52). In other words, on average 58% of the variance in social
interaction variables was attributed to within-person fluctuation
between timepoints rather than between-person differences.

About 20% of the high-quality studies, 19% of the medium-
quality studies, and 9% of the poor-quality studies reported ICC
scores for the social ESM variables. Even though this indicates
that a larger proportion of high-quality studies include ICC
scores, the difference was not significant, χ2 (2, 52) = 0.66, p
= 0.72.

DISCUSSION

As retrospective methodologies may be prone to recall biases
and generate a simplified picture of phenomena, ESM, which
enables hypothesis testing at both the within- and between-
person level, has been presented as an innovative approach in
assessments of daily experiences in the school context (e.g., Zirkel
et al., 2015). However, no review to date has investigated ESM
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TABLE 3 | Proportion of variance at the within-person level of social interaction variables.

Reference Variables Assessment of variable Within-person variance

Bai et al. (2016) Peer problems 5 fixed items (yes/no) 0.61

Griffin et al. (2019) Early-day peer support 3 items (4-point scale) 0.50

Griffin et al. (2019) Early-day teacher support 3 items (4-point scale) 0.52

Pouwels et al. (2016) Internalizing affect (lonely) 6 items (7-point scale) 0.43

van Roekel et al. (2013) Positive company 2 items (scale unclear) 0.72

van Roekel et al. (2013) Negative company 2 items (scale unclear) 0.66

van Roekel et al. (2014) State loneliness 4 items (7-point scale) 0.63

Russell et al. (2016) Antisocial behavior 6 fixed items (yes/no) 0.73

Slot et al. (2019) Interests (e.g., socializing) 2 open-ended questions 0.89

Tavares et al. (2019) Positive affect 10 items (7-point scale) 0.51

Tavares et al. (2019) Negative affect 8 items (7-point scale) 0.46

Uink et al. (2016) Lonely 1 item (5-point scale) 0.49

Uink et al. (2016) Jealous 1 item (5-point scale) 0.43

The values in the table are based on 1 - ICC which gives the variance within persons.

studies on social interactions among children and adolescents in
the school context. Accordingly, we aimed to fill the identified
knowledge gap by systematically exploring the state-of-the-art
of ESM in studies conducted within the aforementioned scope
by (a) exploring methodological characteristics, (b) assessing
methodological quality, and (c) providing an overview of
intraindividual variability of social interactions.

In the following sections, we discuss key findings as
well as strengths and limitations of the current review.
Furthermore, we provide recommendations for future ESM
research on social interactions among children and adolescents
in educational settings.

Methodological Characteristics of ESM
Numerous design choices are required when planning an ESM
study, including sampling frequency, durations of assessments,
number of items, and whether to employ open- or closed-ended
questions (Janssens et al., 2018; Doherty et al., 2020). This was
evident in the current pool of ESM studies, which showed a
large variation in study design, not least in terms of sample
sizes, monitoring period, measurement points, and use of data
collection method. In addition, the included studies show a
large variation in data analysis and reporting. In particular, our
quality assessment points to some key shortcomings that future
studies should strive to address, such as the reporting of training,
attrition, latency, and study limitations.

Inability to fully complete a data collection procedure has
a negative impact on statistical power (Moskowitz and Young,
2006), and as in all longitudinal research, participant dropout is
inevitable. Reasons for missing data through non-compliance in
ESM data is most often systematic (Stone and Shiffman, 2002),
as when participants regularly miss prompts due to work or
school tasks. However, study compliance and missingness is also
influenced by study design choices. For example, among the
included studies, the one with the youngest participants (5-7
years) reported the lowest compliance rate (47.6%) (Vilaysack
et al., 2016).

Prompting Design
Decisions on sampling contingency (i.e., time-, signal- or event-
contingent ESM) are affected inter alia by the characteristics of
the sample (e.g., clinical or nonclinical sample, age group, and
cultural context). Dunton et al. (2015b) suggest that adolescents
in their study were less likely to respond to event-based prompts
that occurred when they had recently completed a randomized
survey prompt. Similarly, Himmelstein et al. (2019) suggest that
as sampling burden is higher in event-based schemes, event-
contingent ESM is recommended to be used for events that occur
very rarely.

On the one hand, as the frequency of social interactions differ
among individuals, event-contingent schedules are argued to
be more suitable in capturing social interactions than signal-
contingent schedules (Himmelstein et al., 2019). On the other
hand, event-based schemes require active participants initiating
the questionnaire themselves which can be seen as increasing
participant burden, while also making the interpretation of
missing data less clear, as missing data may be due to both
participants choosing not to reply (i.e., selection bias) and to
events simply not occurring.

Based on our findings, experience sampling with signal- and
time-based sampling schemes are the most frequently used to
study social interactions among children and adolescents in
the educational context. Indeed, events that are continuous in
nature, such as moods, are argued to be better suited for signal-
based measurement (Himmelstein et al., 2019). However, an
advantage with fixed-schedule sampling is the possibility to adapt
survey questions to respondents in a time window when it
is convenient for them. While it can be assumed that a high
assessment frequency may increase missing data points following
reporting burden for participants (e.g., Morren et al., 2009),
a recent meta-analysis on ESM in compliance and retention
over the continuum of severe mental disorders (Vachon et al.,
2019), suggested that fixed sampling schedules predicted higher
compliance rates. Indeed, either signal-based (randomized) or
time-based (fixed) sampling schemes might be preferred if the
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phenomenon to be investigated is highly frequent or continuous
(Himmelstein et al., 2019).

To illuminate, across studies in the present review, a high-
quality study (Chen et al., 2007) using a high frequent ESM
protocol (29 prompts over the course of a day), with a fixed
time sampling schedule, had a compliance rate of 80%. Even if
there is no “gold standard” for acceptable response rate in ESM
studies, compliance rates of at least 80% have been recommended
(e.g., Stone and Shiffman, 2002; Yang et al., 2019). However,
since a central reason to use ESM is to reduce reporting bias, a
fixed time schedule where prompts are predictable may decrease
the ecological validity of the study and exacerbate reactivity
effects (i.e., respondents may change their daily routines to
match the sampling sequence, or their behaviors may change
as a result of increased attention to the target behavior).
None of the criteria used for study quality assessment in the
present study, based on the CREMAS, acknowledged this issue
(of anticipation).

Training and Incentives
Before data collection, study briefing, including instructions
on how to use devices chosen for data collection, may
increase compliance and data quality, especially when performed
individually than in groups (Palmier-Claus et al., 2011). However,
for the 19 (36%) studies in the present review having reported
on training, results of an independent between-group ANOVA
test revealed that the effect of training on compliance rates was
statistically non-significant.

Incentives may also be an important approach to maximize
motivation and increase compliance rates among participants.
Indeed, previous ESM reviews have shown that incentive
strategies may increase compliance among young participants
(Heron et al., 2017; Wen et al., 2017). These previous findings
may be illuminated in our finding that use of incentives in high-
quality studies was used to a greater extent than in low-quality
studies (see Table 1). However, results of a one-way ANOVA
revealed that none of the types of incentives had a statistically
significant effect on compliance rates, which is a somewhat
surprising finding since the general recommendation for
increasing compliance (in ESM studies) is use of incentives (e.g.,
van Berkel et al., 2017). Conversely, monetary rewards may have
a negative effect on data quality. For example, rewards/feedback
may create unintended reactivity (i.e., participants changing
their routines based on what was learned). Moreover, monetary
rewards may be too low (not impacting motivation) or too high
(e.g., the likelihood of participants convincing others to fill in
questionnaires for them and share the incentive may be higher,
see also a study where an incentive of $250 for participation
resulted in low quality data; Stone et al., 1991).

The findings of statistically non-significant effects of training
and incentives on compliance rates could indicate that they are
not having that large of an impact as previously hypothesized.
Potentially, participants (especially youngsters), may not
diligently follow instructions (e.g., De Lillo et al., 2021), but
rather intuitively follow the protocol. Another explanation
regarding incentives could be that, during the data collection
phase, researchers could have chosen to use incentives in samples

where they (to a greater extent) had anticipated a greater non-
response, resulting in effects canceling each other out. Moreover,
as training was not reported in 33 (63.5%) studies, and incentives
were not reported in 18 (34.6%) studies, it does not necessarily
mean that no training or incentives were given in these studies,
which is a finding we interpret as a need for more transparent
reporting and updated guidelines in reporting of ESM research.

Limitations
To a large extent, research quality is determined by study
limitations (Resnik and Shamoo, 2017). Providing limitations
supports proper interpretation and focus on key findings
(Lingard, 2015; Ross and Zaidi, 2019). However, less than half
of studies in the current review reported on study limitations
regarding use of ESM, indicating (some) risk of bias and selective
reporting. Furthermore, this finding may reflect the fact that
ESM data, yielding multiple observations per person, requires
careful management and analysis, which require methods that
may not be commonly employed by researchers who typically
deal with much smaller numbers of data points per participant
over a comparable period of time. Multilevel modeling has been
suggested to be the most appropriate method for analyzing
intensive longitudinal data (Nezlek, 2008).

Regarding design issues that threaten ecological validity,
ESM is, as are other types of studies, prone to limitations
including validity and reliability of measurement instruments,
and (non-)compliance in ESM protocol. Additionally, besides
priming individuals to pay attention to certain states, the
intrusive nature of the ESM experience has been suggested
to change individuals (Napa Scollon et al., 2009). These
measurement distortions are more likely when the behavior
being reported has a clearly positive or negative valence, as is
often the case when examining social-emotional behavior (Barta
et al., 2012; Fisher and To, 2012). In the present review, two
(3.8%) out of 52 studies (Russell et al., 2016; Griffin et al., 2019)
explicitly commented on this external validity problem. Clearly,
until issues of reactivity are better investigated, and its parameters
understood, we cannot be certain that ESM is indeed tapping into
an objective phenomenon, or whether it has been transformed by
measurement (Napa Scollon et al., 2009).

Latency and Other Design Features
Since the validity of ESM studies is based on momentary
experiences, reporting of latency (time difference) should be
principal (e.g., de Vries et al., 2021). Indeed, a smaller time lag
between signal and response improves the quality of the data
(e.g., Scollon et al., 2003). However, short response latencies
could also be indicative of response effects (Mayerl, 2013).
Whereas short response latenciesmay indicate disagreement with
negative items, fast response latencies may indicate agreement
with positive items. Short response latencies could also be a
result of random responses (Mayerl, 2013). Nonetheless, 88.5% of
studies in the present review did not report the latency between
the beep and participant response.

Related aspects to consider include response time, i.e., how
long a participant can respond to signal-activated questionnaires
(e.g., 10min or 1 h), and how much time it takes to log the
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questionnaire (e.g., within 1–2min). Indeed, since the goal
of ESM is to capture momentary ratings of experiences, it
may be prudent to determine the maximum allowed delays
as well as software capabilities (e.g., use of notification
expiration) when designing/evaluating an ESM study. Access to a
(reliable) internet connection may also affect protocol adherence
and dropout.

Other protocol issues include types of items (e.g., use of single-
or multi-item scales), and the number of questions that can be
asked per assessment/prompt without compromising compliance
and the quality of data retrieved from the participants. Other
considerations include whether redundant items are used in
the questionnaire (which may cause unnecessary participant
burden). Are cross-sectional questionnaires used (and modified)
for the ESM protocol, and how are the items phrased?
Considerations of within- and between-person variation, as well
as the disaggregation of within- and between-person effects,
is required in assessment of (item) validity in ESM research
(e.g., Shrout and Lane, 2012). However, as the reporting of
items in the reviewed studies was both scattered and sparse, we
cannot comment on validity and reliability aspects concerning
use of negatively and positively worded items used in social
interaction ESM surveys (i.e., the valence of wording can pose
a threat to internal consistency of scales; e.g., Zeng et al., 2020).
Furthermore, using more than one temporal contextualization of
responses (e.g., right now vs. in the last day) may be problematic
(Singh and Björling, 2019), leading to differences in reported
affective states (Stone et al., 2020). Consequently, failure to
address these issues puts the validity, reliability, and replicability
of ESM studies at risk.

In summary, due to high methodological heterogeneity
in ESM studies, and to reduce potential threats of
ecological/external validity (and to promote high-quality
ESM research), we, in accordance with findings in previous
ESM publications (e.g., Zirkel et al., 2015; Himmelstein et al.,
2019; van Roekel et al., 2019; Hall et al., 2021), emphasize the
importance of a complete and transparent reporting of study
design choices and results, such as in use of items, training of
participants, response latency, and study limitations, not least
when it comes to compliance rates and attrition. Moreover, study
design characteristics such as training of participants on ESM
protocol, use and type of incentives may be relevant for the
association with attrition and compliance. However, our findings
on the association among training, incentives, and compliance,
indicated opposite effects.

Evaluation of Quality Assessment
As there are no existing standardized quality assessment
checklists used for ESM research, we chose to assess the quality of
the studies following procedures (and criteria) used in a previous
systematic review on ESM studies that used CREMAS (Liao et al.,
2016; Mason et al., 2020; Papini et al., 2020; see also Degroote
et al., 2020). However, it is important to note that the CREMAS
is a guideline for reporting of ESM studies, and not a quality
assessment protocol (see also Logullo et al., 2020). Having used
the CREMAS for quality assessment of the studies in the present
review, we also note that additional methodological aspects may

be relevant to address in ESM studies (such as use of incentives,
and types of items and questionnaires used).

Relatedly, one of the challenges of the present review
was that the field of ESM is highly scattered with different
conceptualizations and implementations of the ESM, and
a diversity of ecological assessments that are sometimes
contextualized and sometimes repeated. Within the studies
included, we have observed that there is a somewhat conceptual
confusion, or at least a lack of consistency with regards to how
the terms for the family of momentary assessment techniques are
used. However, as the research field matures, updated standards
may well be established. In the meantime, we recommend
aspiring researchers to adhere not only to the CREMAS but
also to the additional dimensions discussed in this paper, when
evaluating or designing the next ESM study.

Within-Person Fluctuation in Social
Interactions
Only a minority of studies (17%) reported within- or between-
person variance for the social ESM measured variables included
in the studies. Based on the limited data, the mean average
variance for the ESM measured social variables was 0.42 (42%
variance between-persons, 58% variance within-persons). Thus,
over half of the overall variance was at daily, within-person level,
suggesting that social interactions fluctuated within individuals
across time points rather than children/adolescents differing
from each other. Besides justifying a multilevel approach
(Hox, 2010), this finding underscores the fact that these social
variables (see Table 3) are highly fluctuating phenomena, and
that ESM, taking the within-person level into consideration, can
be a valuable tool for detecting such momentary fluctuations.
However, since only nine out of 52 studies reported within-
or between-person variance for the social ESM variables, this
finding indicates a need for more consistent reporting strategies
in analyses of ESM data.

Strengths and Limitations
The present review makes several contributions to the existing
ESM literature. First, by focusing on methodological aspects,
our review addresses practical concerns about how to effectively
apply ESM in studies with children and adolescents in
educational settings. While notable reviews have assessed within-
person processes on social interactions among adults (Liu et al.,
2019; Arigo et al., 2020; Mote and Fulford, 2020), no systematic
review to date has investigated social interactions among children
and adolescents in the school context. Second, in terms of study
quality our review discusses factors influencing missing data,
and aspects of validity (e.g., non-compliance) and reliability (e.g.,
replicability). Third, our review contributes to the discussion on
what criteria to use to evaluate the methodological quality of
ESM studies.

At the same time, several limitations are worth mentioning.
First, the great variation in study design in the 52 studies included
makes it difficult to directly compare the studies. Because of
this, and due to incomplete data in several of the papers, a
meta-analysis was considered not appropriate.

Frontiers in Psychology | www.frontiersin.org 13 April 2022 | Volume 13 | Article 844698

https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles


Mölsä et al. Systematic Review of ESM Studies

Second, the inclusion of daily diaries in the review may be
questioned as daily diaries differ from momentary assessments
in several ways with regards to sampling schedule. Typically,
diary studies sum up the whole day at the end of the day (where
participants may backfill their responses) and may involve a
similar type of retrospective bias as of traditional survey methods
(e.g., Stone and Shiffman, 2002). However, as daily diaries share
some of the essential features of ESM, such as intensive repeated
assessments over time related to changing psychological states or
environmental circumstances (Shiffman, 2009), daily diaries were
included in the present review to ensure that as many relevant
studies as possible are identified.

Third, due to no available standardized risk of bias guidelines
for ESM studies, a risk of bias assessment for the studies included
in the current review was not performed. However, as a part
of the quality assessment of ESM studies, the reporting of
limitations, including taking into account potential bias when
using ESM methods, was assessed. As a next step, in a follow-up
study exploring associations among social interaction variables
and other correlates in the 52 studies reviewed in the present
study, we will address various types of bias affecting validity in
ESM research.

CONCLUSION

This review is the first to summarize experience sampling
methods and methodological characteristics in investigations
of social interactions among youngsters in school. Overall, a
considerate amount of key information was missing from studies
included in the current review, indicating a need for more
open and transparent reporting of ESM studies. A subset of
the studies reported measures of between- and within-person
variability (i.e., ICC scores) and all of these showed substantial
within-person variability, suggesting that ESM is a valuable tool
for studying social interactions at both the between- and the
within-person level. Based on findings in the present review,

and in accordance with previous research, we conclude ESM to
be a favorable technique for future studies investigating within-
person fluctuations (and its individual differences) within the
daily lives of educational actors. The information in this review
may be used by researchers designing future ESM studies to
measure social phenomena among children and adolescents.

DATA AVAILABILITY STATEMENT

The original contributions presented in the study are included
in the article/Supplementary Material, further inquiries can be
directed to the corresponding author.

AUTHOR CONTRIBUTIONS

PS and TG conceived the original idea. MM performed the
literature searches. MM and ML performed the screening of
articles and quality appraisal of the included manuscripts. PS
aided in verifying the results of the quality appraisal. MM and
PS extracted data from the included manuscripts. PS and JK were
involved in supervising the work. MMwrote the manuscript with
input from PS, JK, TG, and ML. During the execution of the
study, all authors were involved in discussions of data analysis
and results. All authors contributed to the article and approved
the submitted version.

FUNDING

This research work was funded by the foundation
Högskolestiftelsen i Österbotten.

SUPPLEMENTARY MATERIAL

The Supplementary Material for this article can be found
online at: https://www.frontiersin.org/articles/10.3389/fpsyg.
2022.844698/full#supplementary-material

REFERENCES

Alarcón, G., Morgan, J. K., Allen, N. B., Sheeber, L., Silk, J. S., and Forbes,
E. E. (2020). Adolescent gender differences in neural reactivity to a friend’s
positive affect and real-world positive experiences in social contexts.Dev. Cogn.
Neurosci. 43, Article 100779. doi: 10.1016/j.dcn.2020.100779

Arigo, D., Mogle, J. A., Brown, M. M., Pasko, K., Travers, L., Sweeder,
L., et al. (2020). Methods to Assess Social Comparison Processes Within
Persons in Daily Life: A Scoping Review. Front. Psychol. 10: 2909.
doi: 10.3389/fpsyg.2019.02909

Bai, S., Reynolds, B. M., Robles, T. F., and Repetti, R. L. (2016). Daily
links between school problems and youth perceptions of interactions with
parents: A diary study of school-to-home spillover. Soc. Dev. 26, 813–830.
doi: 10.1111/sode.12229

Barta, W. D., Tennen, H., and Litt, M. D. (2012). “Measurement reactivity in diary
research,”. in Handbook of research methods for studying daily life, ed. M. R.
Mehl and T. S. Conner (New York, NY: The Guilford Press) 108–123.

Bassi, M., and Delle Fave, A. (2004). Adolescence and the Changing Context
of Optimal Experience in Time: Italy 1986–2000. J. Happ. Stud. 5, 155–179.
doi: 10.1023/B:JOHS.0000035914.66037.b5

Beckett, M., Vanzo, J. D., Sastry, N., Panis, C., and Peterson, C. (2001). The Quality
of Retrospective Data: An Examination of Long-Term Recall in a Developing
Country. J. Hum. Resour. 36: 593. doi: 10.2307/3069631

Bernstein, M. J., Zawadzki, M. J., Juth, V., Benfield, J. A., and Smyth, J. M.
(2018). Social interactions in daily life: Within-person associations between
momentary social experiences and psychological and physical health indicators.
J. Soc. Pers. Relat. 35, 372–394. doi: 10.1177/0265407517691366

Bolger, N., Davis, A., and Rafaeli, E. (2003). Diary Methods:
Capturing Life as it is Lived. Annu. Rev. Psychol. 54, 579–616.
doi: 10.1146/annurev.psych.54.101601.145030

Chen, E.,Matthews, K. A., and Zhou, F. (2007). Interpretations of ambiguous social
situations and cardiovascular responses in adolescents. Ann. Behav. Med. 34,
26–36. doi: 10.1007/bf02879918

Chiang, J. J., Bower, J. E., Almeida, D. M., Irwin, M. R., Seeman, T. E.,
and Fuligni, A. J. (2015). Socioeconomic Status, Daily Affective and Social
Experiences, and Inflammation During Adolescence. Psychosom. Med. 77,
256–266. doi: 10.1097/PSY.0000000000000160

Conner, T. S., Tennen, H., Fleeson, W., and Barrett, L. F. (2009). Experience
samplingmethods: a modern idiographic approach to personality research. Soc.
Personal. Psychol. Compass. 3, 292–313. doi: 10.1111/j.1751-9004.2009.00170.x

Frontiers in Psychology | www.frontiersin.org 14 April 2022 | Volume 13 | Article 844698

https://www.frontiersin.org/articles/10.3389/fpsyg.2022.844698/full#supplementary-material
https://doi.org/10.1016/j.dcn.2020.100779
https://doi.org/10.3389/fpsyg.2019.02909
https://doi.org/10.1111/sode.12229
https://doi.org/10.1023/B:JOHS.0000035914.66037.b5
https://doi.org/10.2307/3069631
https://doi.org/10.1177/0265407517691366
https://doi.org/10.1146/annurev.psych.54.101601.145030
https://doi.org/10.1007/bf02879918
https://doi.org/10.1097/PSY.0000000000000160
https://doi.org/10.1111/j.1751-9004.2009.00170.x
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles


Mölsä et al. Systematic Review of ESM Studies

Critical Appraisal Skills Programme UK. CASP Checklists. Available online at:
https://casp-uk.net/casp-tools-checklists/ (accessed March 8, 2020).

Csikszentmihalyi, M., and Hunter, J. (2014). “Happiness in Everyday Life: The
Uses of Experience Sampling,” in The Flow and the Foundations of Positive

Psychology. Dordrecht: Springer. 89–101. doi: 10.1007/978-94-017-9088-8_6
Csikszentmihalyi, M., and Larson, R. (1987). Validity and reliability of

the experience-sampling method. J. Nerv. Ment. Dis. 175, 526–536.
doi: 10.1097/00005053-198709000-00004

De Lillo, M., Foley, R., Fysh, M. C., Stimson, A., Bradford, E. E. F., Woodrow-
Hill, C., et al. (2021). Tracking developmental differences in real-world social
attention across adolescence, young adulthood and older adulthood.Nat. Hum.

Behav. 5, 1381–1390. 19.1038/s41562-021-01113-9
de Vries, L. P., Baselmans, B. M. L., and Bartels, M. (2021). Smartphone-

Based Ecological Momentary Assessment of Well-Being: A Systematic Review
and Recommendations for Future Studies. J. Happ. Stud. 22, 2361–2408.
doi: 10.1007/s10902-020-00324-7

Degroote, L., DeSmet, A., De Bourdeaudhuij, I., van Dyck, D., and Crombez, G.
(2020). Content validity and methodological considerations in ecological
momentary assessment studies on physical activity and sedentary
behaviour: a systematic review. Int. J. Behav. Nutr. Phys. Act. 17, 35.
doi: 10.1186/s12966-020-00932-9

Doherty, K., Balaskas, A., and Doherty, G. (2020). The design of ecological
momentary assessment technologies. Interact. Comput. 32, 257–278.
doi: 10.1093/iwcomp/iwaa019

Douglass, S., Mirpuri, S., English, D., and Yip, T. (2016). Study 2. “They were just
making jokes”: Ethnic/racial teasing and discrimination among adolescents.
Cultur. Divers. Ethnic Minor. Psychol. 22, 69–82. doi: 10.1037/cdp0000041

Ducharme, J., Doyle, A. B., and Markiewicz, D. (2002). Attachment security with
mother and father: associations with adolescents’ reports of interpersonal
behavior with parents and peers. J. Soc. Pers. Relat. 19, 203–231.
doi: 10.1177/0265407502192003

Dunton, G., Dzubur, E., Li, M., Huh, J., Intille, S., and McConnell, R.
(2015b). Momentary assessment of psychosocial stressors, context, and
asthma symptoms in hispanic adolescents. Behav. Modif. 40, 257–280.
doi: 10.1177/0145445515608145

Dunton, G. F., Liao, Y., Intille, S., Huh, J., and Leventhal, A. (2015a). Momentary
assessment of contextual influences on affective response during physical
activity. Health Psychol. 34, 1145–1153. doi: 10.1037/hea0000223

Dunton, G. F., Whalen, C. K., Jamner, L. D., and Floro, J. N. (2007). Mapping
the social and physical contexts of physical activity across adolescence
using ecological momentary assessment. Ann. Behav. Med. 34, 144–153.
doi: 10.1007/bf02872669

Dyches, K. D., and Mayeux, L. (2012). Functions, targets, and outcomes of specific
forms of social aggression: a daily diary study. J. Genet. Psychol. 173, 63–89.
doi: 10.1080/00221325.2011.573026

Ellis, W., and Zarbatany, L. (2017). Understanding processes of peer clique
influence in late childhood and early adolescence. Child Dev. Pers. 11, 227–232.
doi: 10.1111/cdep.12248

Esposito, A. J., Kobak, R., and Little, M. (2005). Aggression and self-esteem: a
diary study of children’s reactivity to negative interpersonal events. J. Pers. 73,
887–906. doi: 10.1111/j.1467-6494.2005.00332.x

Fisher, C. D., and To, M. L. (2012). Using experience sampling methodology
in organizational behavior. J. Organ. Behav. 33, 865–877. doi: 10.1002/
job.1803

Griffin, A. M., Sulkowski, M. L., Bámaca-Colbert, M. Y., and Cleveland, H.
H. (2019). Daily social and affective lives of homeless youth: What is
the role of teacher and peer social support? J. Sch. Psychol. 77, 110–123.
doi: 10.1016/j.jsp.2019.09.004

Gumpel, T. P., Zioni-Koren, V., and Bekerman, Z. (2014). An ethnographic
study of participant roles in school bullying. Aggress. behav. 40, 214–228.
doi: 10.1002/ab.21515

Ha, T., van Roekel, E., Iida, M., Kornienko, O., Engels, R. C. M. E., and
Kuntsche, E. (2019). Depressive symptoms amplify emotional reactivity to daily
perceptions of peer rejection in adolescence. J. Youth. Adolesc. 48, 2152–2164.
doi: 10.1007/s10964-019-01146-4

Hall, M., Scherner, P. V., Kreidel, Y., and Rubel, J. A. (2021). A systematic review
of momentary assessment designs for mood and anxiety symptoms. Front.
Psychol. 12: 642044. doi: 10.3389/fpsyg.2021.642044

Helgeson, V. S., Lopez, L. C., and Kamarck, T. (2009). Peer relationships and
diabetes: Retrospective and ecological momentary assessment approaches.
Health Psychol. 28, 273–282. doi: 10.1037/a0013784

Henker, B., Whalen, C. K., Jamner, L. D., and Delfino, R. J. (2002).
Anxiety, affect, and activity in teenagers: monitoring daily life with
electronic diaries. J. Am. Acad. Child. Adolesc. Psychiatry 41, 660–670.
doi: 10.1097/00004583-200206000-00005

Heron, K. E., Everhart, R. S., McHale, S. M., and Smyth, J. M. (2017). Using
mobile-technology-based ecological momentary assessment (EMA) methods
with youth: a systematic review and recommendations. J. Pediatr. Psychol. 42,
1087–1107. doi: 10.1093/jpepsy/jsx078

Herres, J., Caporino, N. E., Cummings, C. M., and Kendall, P. C. (2018). Emotional
reactivity to daily events in youth with anxiety disorders. Anxiety Stress Coping
31, 387–401. doi: 10.1080/10615806.2018.1472492
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Viswanathan, M., et al. (2016). ROBINS-I: a tool for assessing risk of bias in
non-randomised studies of interventions. BMJ (Clinical research ed.) 355, i4919.
doi: 10.1136/bmj.i4919

Stone, A. A., Kessler, R. C., and Haythornthwaite, J. A. (1991). Measuring daily
events and experiences: decisions for the researcher. J. Pers. 59, 575–607.
doi: 10.1111/j.1467-6494.1991.tb00260.x

Stone, A. A., and Shiffman, S. (1994). Ecological momentary assessment (EMA) in
behavorial medicine.Ann. Behav. Med. 16, 199–202. doi: 10.1093/abm/16.3.199

Stone, A. A., and Shiffman, S. (2002). Capturing momentary, self-report
data: a proposal for reporting guidelines. Ann. Behav. Med. 24, 236–243.
doi: 10.1207/S15324796ABM2403_09

Stone, A. A., Wen, C. K. F., Schneider, S., and Junghaenel, D. U. (2020). Evaluating
the effect of daily diary instructional phrases on respondents’ recall time frames:
survey experiment. J. Med. Internet Res. 22: e16105. doi: 10.2196/16105

Streb, J., Keis, O., Lau, M., Hille, K., Spitzer, M., and Sosic-Vasic, Z.
(2015). Emotional engagement in kindergarten and school children: a
self-determination theory perspective. Trends Neurosci. Educ. 4, 102–107.
doi: 10.1016/j.tine.2015.11.001

Tavares, D., Freire, T., and Faria, S. (2019). Internal and external factors underlying
variations in adolescents’ daily optimal experiences. J. Res. Adolesc. 30, 266–284.
doi: 10.1111/jora.12522

Tavernier, R., Choo, S. B., Grant, K., and Adam, E. K. (2016). Daily affective
experiences predict objective sleep outcomes among adolescents. J. Sleep Res.

25, 62–69. doi: 10.1111/jsr.12338
Telzer, E. H., Fuligni, A. J., Lieberman, M. D., Miernicki, M. E., and

Galván, A. (2015). The quality of adolescents’ peer relationships modulates

Frontiers in Psychology | www.frontiersin.org 16 April 2022 | Volume 13 | Article 844698

https://doi.org/10.1371/journal.pmed.1000097
https://doi.org/10.1111/j.1467-6494.1996.tb00512.x
https://doi.org/10.1016/j.ejpain.2008.05.010
https://doi.org/10.1080/15374416.2017.1416618
https://doi.org/10.1016/j.schres.2019.10.021
https://doi.org/10.1007/978-90-481-2354-4_8
https://www.nhlbi.nih.gov/health-topics/study-quality-assessment-tools
https://www.nhlbi.nih.gov/health-topics/study-quality-assessment-tools
https://doi.org/10.1111/j.1751-9004.2007.00059.x
https://doi.org/10.1111/j.1600-0447.2010.01596.x
https://doi.org/10.1080/1750984x.2020.1858439
https://doi.org/10.1080/10911359.2011.588532
https://doi.org/10.1016/j.adolescence.2016.10.004
https://doi.org/10.1086/496907
https://doi.org/10.1080/08989621.2016.1257387
https://doi.org/10.1037/dev0000551
https://doi.org/10.1093/ije/dyn357
https://doi.org/10.1007/s40037-019-00530-x
https://doi.org/10.1037/a0030393
https://doi.org/10.1017/s0954579415001182
https://doi.org/10.1353/mpq.2003.0025
https://doi.org/10.1002/jcop.21814
https://doi.org/10.1023/A:1023605205115
https://doi.org/10.1177/1073191118799460
https://doi.org/10.1037/a0031495
https://doi.org/10.1007/s10964-007-9183-5
https://doi.org/10.1037/a0017074
https://doi.org/10.1146/annurev.clinpsy.3.022806.091415v
https://doi.org/10.1016/j.addbeh.2019.01.033
https://doi.org/10.1007/s10212-018-0372-2
https://doi.org/10.1016/j.ijer.2020.101643
https://doi.org/10.1023/a:1023657221954
https://doi.org/10.1007/s10964-010-9514-9
https://doi.org/10.1136/bmj.i4919
https://doi.org/10.1111/j.1467-6494.1991.tb00260.x
https://doi.org/10.1093/abm/16.3.199
https://doi.org/10.1207/S15324796ABM2403_09
https://doi.org/10.2196/16105
https://doi.org/10.1016/j.tine.2015.11.001
https://doi.org/10.1111/jora.12522
https://doi.org/10.1111/jsr.12338
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles


Mölsä et al. Systematic Review of ESM Studies

neural sensitivity to risk taking. Soc. Cogn. Affect. Neurosci. 10, 389–398.
doi: 10.1093/scan/nsu064

Trull, T. J., and Ebner-Priemer, U. W. (2013). Ambulatory assessment. Annu. Rev.
Clin. Psychol. 9, 151–176. doi: 10.1146/annurev-clinpsy-050212-185510

Trull, T. K., and Ebner-Priemer, U. W. (2020). Ambulatory assessment in
psychopathology research: a review of recommended reporting guidelines and
current practices. J. Abnorm. Psychol. 129, 56–63. doi: 10.1037/abn0000473

Uekawa, K., Borman, K., and Lee, R. (2007). Student Engagement in
U.S. urban high school mathematics and science classrooms: findings
on social organization, race, and ethnicity. Urban Rev. 39, 1–43.
doi: 10.1007/s11256-006-0039-1

Uink, B. N., Modecki, K. L., and Barber, B. L. (2016). Disadvantaged youth report
less negative emotion to minor stressors when with peers. Int. J. Behav. Dev. 41,
41–51. doi: 10.1177/0165025415626516

Vachon, H., Viechtbauer, W., Rintala, A., and Myin-Germeys, I. (2019).
Compliance and retention with the experience sampling method over the
continuum of severe mental disorders: Meta-analysis and recommendations.
J. Med. Internet Res. 21: e11398. doi: 10.2196/14475

van Berkel, N. V., Ferreira, D., and Kostakos, V. (2017). The experience sampling
method on mobile devices. ACM Comp. Surv. 50, 1–40. doi: 10.1145/3123988

van Roekel, E., Goossens, L., Verhagen, M., Wouters, S., Engels, R. C. M. E.,
and Scholte, R. H. J. (2013). Loneliness, affect, and adolescents’ appraisals of
company: an experience sampling method study. J. Res. Adolesc. 24, 350–363.
doi: 10.1111/jora.12061

van Roekel, E., Ha, T., Verhagen, M., Kuntsche, E., Scholte, R. H. J.,
and Engels, R. C. M. E. (2015). Social stress in early adolescents’ daily
lives: associations with affect and loneliness. J. Adolesc. 45, 274–283.
doi: 10.1016/j.adolescence.2015.10.012

van Roekel, E., Keijsers, L., and Chung, J. M. (2019). A review of current
ambulatory assessment studies in adolescent samples and practical
recommendations. J. Res. Adolesc. 29, 560–577. doi: 10.1111/jora.12471

van Roekel, E., Scholte, R. H. J., Engels, R. C. M. E., Goossens, L., and Verhagen, M.
(2014). Loneliness in the daily lives of adolescents. J. Early Adolesc. 35, 905–930.
doi: 10.1177/0272431614547049

Verma, S., Sharma, D., and Larson, R. W. (2002). School stress in India:
effects on time and daily emotions. Int. J. Behav. Dev. 26, 500–508.
doi: 10.1080/01650250143000454

Vilaysack, B., Cordier, R., Doma, K., and Chen, Y.-W. (2016). Capturing everyday
experiences of typically developing children aged five to seven years: a feasibility
study of experience sampling methodology. Aust. Occup. Ther. J. 63, 424–433.
doi: 10.1111/1440-1630.12336

von Elm, E., Altman, D. G., Egger, M., Pocock, S. J., Gøtzsche, P. C.,
and Vandenbroucke, J. P. (2008). The Strengthening the reporting of
observational studies in epidemiology (STROBE) statement: guidelines
for reporting observational studies. J. Clin. Epidemiolog. 61, 344–349.
doi: 10.1016/j.jclinepi.2007.11.008

Weinstein, S. M., and Mermelstein, R. (2007). Relations between daily activities
and adolescent mood: the role of autonomy. J. Clin. Child. Adolesc. Psychol. 36,
182–194. doi: 10.1080/15374410701274967

Weinstein, S. M., Mermelstein, R. J., Hedeker, D., Hankin, B. L., and Flay, B. R.
(2006). The time-varying influences of peer and family support on adolescent

daily positive and negative affect. J. Clin. Child. Adolesc. Psychol. 35, 420–430.
doi: 10.1207/s15374424jccp3503_7

Wen, C., Schneider, S., Stone, A. A., and Spruijt-Metz, D. (2017). Compliance
with mobile ecological momentary assessment protocols in children and
adolescents: a systematic review and meta-analysis. J. Med. Internet Res. 19:
e132. doi: 10.2196/jmir.6641

Whalen, C. K., Jamner, L. D., Henker, B., Delfino, R. J., and Lozano, J. M.
(2002). The ADHD spectrum and everyday life: experience sampling of
adolescent moods, activities, smoking, and drinking. Child Dev. 73, 209–227.
doi: 10.1111/1467-8624.00401

Williams, M. T., Lewthwaite, H., Fraysse, F., Gajewska, A., Ignatavicius, J., and
Ferrar, K. (2021). Compliance with mobile ecological momentary assessment
of self-reported health-related behaviors and psychological constructs in
adults: systematic review and meta-analysis. J. Med. Internet Res. 23: e17023.
doi: 10.2196/17023

Yang, Y. S., Ryu, G. W., and Choi, M. (2019). methodological strategies for
ecological momentary assessment to evaluate mood and stress in adult patients
using mobile phones: systematic review. JMIR mhealth uhealth 7, e11215.
doi: 10.2196/11215

Yeager, D. S., Lee, H. Y., and Jamieson, J. P. (2016). Study 2. How
to improve adolescent stress responses. Psychol. Sci. 27, 1078–1091.
doi: 10.1177/0956797616649604

Zeng, B., Wen, H., and Zhang, J. (2020). How does the valence of wording affect
features of a scale? The method effects in the undergraduate learning burnout
scale. Front. Psychol. 11, 585179. doi: 10.3389/fpsyg.2020.585179

Zirkel, S., Garcia, J. A., and Murphy, M. C. (2015). Experience-sampling research
methods and their potential for education research. Educ. Res. 44, 7–16.
doi: 10.3102/0013189x14566879

Zurbriggen, C. L. A., Venetz, M., and Hinni, C. (2018). The quality of
experience of students with and without special educational needs in everyday
life and when relating to peers. Eur. J. Spec. Needs Educ. 33, 205–220.
doi: 10.1080/08856257.2018.1424777

Conflict of Interest: The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could be construed as a
potential conflict of interest.

Publisher’s Note: All claims expressed in this article are solely those of the authors

and do not necessarily represent those of their affiliated organizations, or those of

the publisher, the editors and the reviewers. Any product that may be evaluated in

this article, or claim that may be made by its manufacturer, is not guaranteed or

endorsed by the publisher.

Copyright © 2022 Mölsä, Lax, Korhonen, Gumpel and Söderberg. This is an open-

access article distributed under the terms of the Creative Commons Attribution

License (CC BY). The use, distribution or reproduction in other forums is permitted,

provided the original author(s) and the copyright owner(s) are credited and that the

original publication in this journal is cited, in accordance with accepted academic

practice. No use, distribution or reproduction is permitted which does not comply

with these terms.

Frontiers in Psychology | www.frontiersin.org 17 April 2022 | Volume 13 | Article 844698

https://doi.org/10.1093/scan/nsu064
https://doi.org/10.1146/annurev-clinpsy-050212-185510
https://doi.org/10.1037/abn0000473
https://doi.org/10.1007/s11256-006-0039-1
https://doi.org/10.1177/0165025415626516
https://doi.org/10.2196/14475
https://doi.org/10.1145/3123988
https://doi.org/10.1111/jora.12061
https://doi.org/10.1016/j.adolescence.2015.10.012
https://doi.org/10.1111/jora.12471
https://doi.org/10.1177/0272431614547049
https://doi.org/10.1080/01650250143000454
https://doi.org/10.1111/1440-1630.12336
https://doi.org/10.1016/j.jclinepi.2007.11.008
https://doi.org/10.1080/15374410701274967
https://doi.org/10.1207/s15374424jccp3503_7
https://doi.org/10.2196/jmir.6641
https://doi.org/10.1111/1467-8624.00401
https://doi.org/10.2196/17023
https://doi.org/10.2196/11215
https://doi.org/10.1177/0956797616649604
https://doi.org/10.3389/fpsyg.2020.585179
https://doi.org/10.3102/0013189x14566879
https://doi.org/10.1080/08856257.2018.1424777
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://www.frontiersin.org/journals/psychology
https://www.frontiersin.org
https://www.frontiersin.org/journals/psychology#articles

	The Experience Sampling Method in Monitoring Social Interactions Among Children and Adolescents in School: A Systematic Literature Review
	Introduction
	Aim of Research and Research Questions

	Materials and Methods
	Literature Search Strategy
	Eligibility Criteria
	Data Extraction and Study Quality Assessment

	Results
	Sample and Design Characteristics
	Quality Assessment
	Training
	Attrition and Compliance Rate
	Latency
	Limitations
	Within-Person Variability in Social Interactions

	Discussion
	Methodological Characteristics of ESM
	Prompting Design
	Training and Incentives
	Limitations
	Latency and Other Design Features
	Evaluation of Quality Assessment
	Within-Person Fluctuation in Social Interactions
	Strengths and Limitations

	Conclusion
	Data Availability Statement
	Author Contributions
	Funding
	Supplementary Material
	References


